Advanced Writing I: Lesson plan A: Paraphrasing

	Date:
	Time: 90 minutes
	Course: Advanced Writing I

	Room:
	Focus: Paraphrasing
	Theme: English communication

	Outcomes:

	At the end of this lesson, students should be able to

1. define the terms: source text, textual borrowing, transforming, plagiarism;

2. distinguish between copying and paraphrasing;

3. identify 5 paraphrase types and their criteria;

4. write and evaluate a responsible paraphrase using the taxonomy of paraphrase types.

	Resources & materials:
	Paraphrase types (Handout 1), paraphrase practice (Handout 2).

	Stage
	Time
	Activity/Aids
	Procedure

	1
	15 min
	
	Warm-up:

1. Write the following on the board: source text, paraphrase, summary, textual borrowing, transforming, and plagiarism.

2. Divide students into groups of three and have them brainstorm ideas about the meanings of the above terms and their relationship to writing.

3. Have each group write their ideas on the board and compare as a class.

4. Discuss each term and form a definition. Have students write the definitions in their notebooks.

5. Tell the class that today’s lesson will focus on paraphrasing and put it into context (i.e. how it fits into the syllabus): Paraphrasing is a necessary skill when transforming source text details into our own words. We use this skill to strengthen our opinions and write academic essays responsibly. You need to demonstrate this skill in your assignment essays.

	2
	30 min
	Paraphrase types (Handout 1)
	Activity 1: 

1. Focus student attention on the theme: English communication. Write the following source text original on the board: The students believed that although English is used all over the world, it does not belong to the world.
2. Ensure to put the sentence into context and explain that it is a finding from a study about English as an international language (EIL) titled, ‘The Ownership of English in Japanese Secondary Schools’.

3. Have students paraphrase the sentence. Arrange students to do the task individually, then in a pair, then in groups of four to compare and discuss their paraphrases.

4. Have each group negotiate one agreed paraphrase.

5. Have each group write their paraphrase on the board and compare as a class.

Teaching point 1:
1. Hand out paraphrase types (Handout 1) and introduce and explain the taxonomy of paraphrase types and approximate percentages. Ensure to include our aim, which is to produce mostly minimal to moderate revisions.

2. Have students individually match the examples to the paraphrase types.

3. Pair up students and have them compare their answers.

4. Check answers as a class.

	
	5 min
	BREAK

	3
	35 min
	Paraphrase practice (Handout 2)
	Teaching point 2:

1. Introduce the concept of patchwriting: Following the source text too closely and just rearranging the words.

2. Identify/model the value of a thesaurus in activity 1.

Activity 2: 

1. Hand out paraphrase practice (Handout 2) and have students read the source text.

2. Have students individually paraphrase each sentence.

3. Pair up students and have them compare their paraphrases and classify each according to the taxonomy criteria.

4. Pair up students with a new partner and have them compare their paraphrases again and classify each according to the taxonomy criteria.

5. Choose random students to write their paraphrases on the board and check classifications according to the taxonomy criteria as a class.

	4
	5 min
	
	Closure: 

1. Conduct a quick quiz:

· What’s a paraphrase?

· Why do we use it?

· What types are there?

· When can you paraphrase?

· What’s plagiarism?

· How can you avoid plagiarism?

· Why should you borrow texts?

· Why should you transform texts?

2. Write homework on the board and field any questions.

	HOMEWORK:


	Class blog: Paraphrase one source text (e.g. Wikipedia) for your assignment essay. Include a copy of the original source text for comparison.

	INSTRUCTOR REFLECTIONS:
	· The warm-up identified gaps in the students’ knowledge for most of the terms.

· Activity 1 required a lot of scaffolding as the students came to grips with meaning in the source text sentence. Timing for this activity took longer than expected indicating an ambitious lesson plan.

· Students seemed a little confused about what a thesaurus was, even after consulting their electronic dictionaries. In future, be prepared with the Japanese translation ‘ruigojiten’ and demonstrate using a thesaurus by identifying the Super Jump button on an electronic dictionary and have students practice the skill.
· The Activity 2 paraphrase practice (Handout 2) was not completed and had to be given as homework. Most students were able to do the first paraphrase sentence once the meaning was made clear.
· Outcomes 1, 2, and 3 were achieved to some extent but reinforcement and further practice were necessary in subsequent lessons.


Lesson plan A: Paraphrase types (Handout 1)
Match the examples to the paraphrase types by writing each paraphrase in the example column.

	Type
	Criteria
	Example

	Exact copy
	100%
	The students believed that although English is used all over the world, it does not belong to the world.

	Near copy
	50% or more the same
	

	Minimal revision
	20% to 49% the same
	

	Moderate revision
	1% to 19% the same
	

	Substantial revision
	General link only
	


1. The acceptance of English being used internationally by the students did not indicate ownership to the world.

2. The students considered global utilization of English and came to the decision that international ownership wasn’t valid.

3. English is an international language used globally but the students did not share the idea of world ownership.

4. Even though students believed that English is used all over the world, they did not think it belongs to the world.

Answers

Near copy - 4

Minimal revision - 1

Moderate revision - 3

Substantial revision - 2

Lesson plan A: Paraphrase practice (Handout 2)
Read the source text below about English as an International Language.

The students believed that although English is used all over the world, it does not belong to the world. Rather, English is the property of native speakers (Americans and British more specifically), and the closer they follow the native speakers’ usage, the better. Their lack of awareness of the outer circle made it difficult for them to understand that a wide variety of functions have been taken up by English in different parts of the world. The Japanese variety of English was perceived as either Japanese or incorrect English that deviated from the “real” English of native speakers.

Matsuda, A. 2003, ‘The Ownership of English in Japanese Secondary Schools’, World Englishes, vol.22, no.4, p.493

Practice paraphrasing each sentence.

	Original
	Paraphrase

	Rather, English is the property of native speakers (Americans and British more specifically), and the closer they follow the native speakers’ usage, the better.

	

	Their lack of awareness of the outer circle made it difficult for them to understand that a wide variety of functions have been taken up by English in different parts of the world.

	

	The Japanese variety of English was perceived as either Japanese or incorrect English that deviated from the “real” English of native speakers.

	


