Appendix 2: Lesson plan B: Acknowledging source texts
	Date:
	Time: 90 minutes
	Course: Advanced Writing I

	Room:
	Focus: Acknowledging source texts
	Theme: English communication

	Outcomes: 


	At the end of this lesson, students should be able to

1. identify and use the rules and conventions for acknowledging source texts;

2. use paraphrasing to embed citations into an essay.

	Resources & materials:
	Rules and conventions quiz (Handout 1), writing task (Handout 2).

	Stage
	Time
	Activity/Aids
	Procedure

	1
	15 min
	
	Warm-up:

1. Write the following on the board: to acknowledge a source text
2. Pair up students and have them discuss what it means and to write an agreed definition.

3. Have pairs write their definitions on the board and compare as a class.

4. Form an acceptable definition, e.g. to recognize the work/ideas/beliefs/arguments/research of other people.

5. Have students copy the definition into their notebooks.

6. Tell students that today’s lesson will focus on acknowledging source texts, citations, and referencing.

7. Ask students to consider: How and when must we acknowledge source texts? Possible answers: to strengthen an opinion, to make an opinion valid/believable, to identify differences between facts and opinions.

	2
	30 min
	Rules and conventions quiz (Handout 1)
	Activity 1: 

1. Hand out rules and conventions quiz (Handout 1). Ensure students understand the instructions.

2. Have students complete the quiz individually.

3. Have students swap quizzes and mark as a class. Field any questions.

Teaching point 1:

1. Ensure students are clear on the difference between well-known facts and opinions/beliefs/ideas.

2. Ensure students are clear on the terms citation and reference.

	
	5 min
	BREAK

	3
	35 min
	Writing task (Handout 2)
	Activity 2:
1. Hand out writing task (Handout 2). Ensure students understand the instructions.

2. Model the first citation. Ensure students do not use their previous paraphrasing practice but instead paraphrase on the spot to embed a citation.

3. Have students individually embed citations using their paraphrasing technique. Arrange students to do the task individually, then in a pair, then in groups of four to compare, discuss, and justify their paraphrases.

4. Have each group negotiate one agreed paraphrase.

5. Have each group write their citation on the board.

6. Compare and discuss as a class.

Teaching point 2:

1. Ensure students recognize paraphrasing as a strategy to embed citations.
2. Ensure students recognize how to embed citations following the rules and conventions.

	4
	5 min
	
	Closure: 

1. Ask the following questions:

· What have you learned from this lesson?

· How can it help you?

· What do you now need to do in your assignment essay?

2. Write homework on the board and field any questions.

	HOMEWORK:


	Class blog: Embed your paraphrased source text (from Lesson plan A homework) into your assignment essay.

	INSTRUCTOR REFLECTIONS:
	· Activity 1 took some time for students to come to grips with the definitions. However, most students were aware of the difference between facts and opinions.

· The Activity 2 writing task (Handout 2) was text heavy. Only citations (1) and (2) in the handout were completed in class indicating another overly ambitious lesson plan. The new source text for citation (2) really slowed the students down as they processed the text for meaning. Citations (3) and (4) were never completed due to time constraints.

· Outcomes 1 and 2 were achieved to some extent but reinforcement and further practice were necessary in subsequent lessons.


Lesson Plan B: Rules and conventions quiz (Handout 1)
How much do you know about acknowledging your research (i.e. source texts)?

Read the writing approaches in the table and check (√) one of the following:

1. you need to acknowledge your source text as a quotation (“…”) + (author, year, page number) OR

2. you need to acknowledge you source text (author, year, page number) OR

3. you do not need to acknowledge any source text

	Writing approach
	1.
	2.
	3.

	You copy from a source text and don’t change anything.

	
	
	

	You write something that is a well-known fact (e.g. the sky is blue).

	
	
	

	You copy several words or parts of a sentence from a source text.

	
	
	

	You use an idea from a source text and express your own opinion about it.

	
	
	

	You rewrite ideas from the source text, making some changes in language. You add some examples of your own.

	
	
	

	You take one word or phrase from a source text because it is accepted as a technical term in your subject area (e.g. English as a foreign language: EFL).
	
	
	

	You paraphrase a sentence or sentences from a source text by using words of similar meaning.

	
	
	

	You summarize an idea or theory from a source text. Almost all the words are your own.

	
	
	


(Adapted from Wette, 2010, p.171)

Lesson Plan B: Writing task (Handout 2)
Can you use paraphrases from a source text in a referenced essay?

You have been given an essay topic question: What are the English as a foreign language (EFL) teaching and learning preferences in Japan?
In the right column are extracts of source texts that you have decided to use in your essay. You must paraphrase the source texts (right) and put them into your essay (left). DO NOT COPY!
	Your essay
	Source text extracts

	Japan has been a strong economic power since the 1960’s. However, Japan’s economy has become idle and the need for globalization is more than ever. It is widely believed that English communication for all Japanese students is essential to maintain global economic competitiveness. But what are the English as a foreign language (EFL) teaching and learning preferences in Japan? This essay will examine the teaching and learning models that are preferred in Japan and some of the difficulties in implementing preferences, such as English speaking strategies.
	

	Although English is used as a global language consisting of many varieties, there is no acceptance of a Japanese variation of English in high schools. One preference of EFL teaching and learning is the use of native speaking models. A study conducted by Matsuda ____________ found that Japanese high school students believed (1) _______________________________________________________________________________________________________________________________________________________________________.


	The students believed that although English is used all over the world, it does not belong to the world. Rather, English is the property of native speakers (Americans and British more specifically), and the closer they follow the native speakers’ usage, the better. Their lack of awareness of the outer circle made it difficult for them to understand that a wide variety of functions have been taken up by English in different parts of the world. The Japanese variety of English was perceived as either Japanese or incorrect English that deviated from the “real” English of native speakers.

Matsuda, A. 2003, ‘The Ownership of English in Japanese Secondary Schools’, World Englishes, vol.22, no.4, p.493

	Another preference of EFL teaching and learning is the use of the American English model. Japan and the U.S. have had strong ties ever since the end of World War 2 and may also (2) _________________________________________________________________________________________________________________________________________________________________________________________________________________.


	American English is the preferred model, though many showed interest in speaking “English with a Japanese accent”. This may be taken as an accurate reflection of Japan’s historical relationship with the U.S. In addition a growing feeling of national confidence may well be the cause of the strong support for “Japanese English”. British English was convincingly rejected, an interesting finding considering the strong institutional and publishing support it receives in Japan.

Benson, M. J. 1991, ‘Attitudes and Motivation Towards English: A Survey of Japanese Freshmen’, RELC Journal, vol.22, no.1, pp.44-45

	A common EFL preference shared in high schools and universities is the practice of English speaking strategies. Many Japanese teachers of English acknowledge the importance for English communication but (3) _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________.

	A somewhat parallel curriculum drives the entrance examinations, which are heavily grammar-oriented, and act as critical gatekeeping practices in Japan. Most of the junior high school teachers in this study assume great responsibility for preparing their students for high school examinations. Two out of three high school teachers in this study stated that they need to prepare their students for university entrance examinations. One teacher who prepares her students for direct entry into the job market faces the pressure of preparing students for non-curricular English tests such as the TOEIC, which are advantageous for students’ employment prospects.

Sakui, K. 2002, ‘Wearing Two Pairs of Shoes: Language Teaching in Japan’, ELT Journal, vol.58, no.2, p.156

	Japanese entrance examinations dictate how EFL is taught in the language classroom. Japanese teachers of English must balance their teaching between government policy and the socioeducational demands of students, parents, and university entrance examinations. Gorsuch _____________ provides evidence as to how Japanese students are required to prepare for entrance examinations with (4) ____________________________________________________________________________________________________________________________________________________________________________________________________________. These findings indicate a traditional paradigm preoccupied with passing examinations.
	In an analysis of two public university and two private university entrance exams (Gorsuch, 1999), I found that they emphasized knowledge of grammar points, vocabulary, and English usage. None emphasized speaking or listening skills, with the exception of one listening section in one public university’s test. The most heavily emphasized skill was reading, with items testing students’ comprehension of sentence and discourse-level meaning. Morphology and sentence-level syntax accuracy were also tested. Tests from all four schools emphasized translation skill, mostly from English into Japanese. Students were asked to translate portions of English texts into Japanese or to explain English usage points, write their opinions on an expository essay, or answer questions about English texts, all in Japanese. None of the tests asked students to produce written English in any form.

Gorsuch, G. A. 2000, ‘EFL Educational Policies and Educational Cultures: Influences on Teacher’s Approval of Communicative Activities’, TESOL Quarterly, vol.34, no.4, p.682
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